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A Look into Our Future

By Kim Conley, Project Director

If we only had a crystal ball.... You know, the
kind that tells us who would win the Super
Bowl, which stock is going to go through the
roof, and whether we will meet our Title III
Objectives. Okay, I know, few of you are as
interested in the Title III Objectives as you are
the Super Bowl, but indulge me for a few min-
utes.

The third year of our Title III Grant ends on
September 30. This means we are ending the
academic year for this cycle in just a few
weeks. It’s time to take a look at what we have
accomplished this year and what we need to
accomplish in the final years. Let’s take a look
at the Year 3 Objectives and Performance Indi-
cators listed below:

Now let’s look at what we hope to accomplish
next year. Year 4 concentrates on increasing
the number of faculty members who integrate
alternative teaching strategies that address the
learning styles of the at-risk student. We have
certainly been offering opportunities for faculty
to explore alternative teaching strategies, both
technical and pedagogical in nature. What we
have to do now is measure how many faculty
members are utilizing what they have learned.
We will be doing some surveys of both faculty
and students to see what is taking place in the
classrooms. We will also continue to offer pro-
fessional development opportunities as well as
one-on-one sessions with Marc. With these
efforts we should be able to meet the first ob-
jective.

(continued on back page)

Year 3 — October 2006 — September 2007

Objective

Progress to date

By the end of Year 3 the percent of students
earning a B or above in modified developmen-
tal math courses will exceed those in the con-
trol group by at least 10%

We won’t know the answer to this until this
semester’s grades are in.

By the end of Year 3, the degree to which the
College meets “Best Practices” in Develop-
mental Education programs will increase to at
least 3.0 in at least 18 of the 27 categories
where the college was failing or only mini-
mally meeting those standards in 2004.

This survey will be administered to those fac-
ulty members teaching developmental courses
as well as the Leadership Team in May. There
is a good chance we will carry this objective
into Year 4 to address further.

By the end of Year 3, the fall-to-fall retention

of the at-risk cohort entering in Fall 2006 will

at least equal the retention of the cohort enter-

ing the same Fall who did not require remedial
assistance

We won’t know the answer to this until late
September.




Coaching for Student Success

-0

If Life is the Greatest Teacher, Then What Role Do Games Play?

By Marcus Baltzell, Learning Specialist

It occurs to me that as | become more experienced as

a technophile, | become equally disquieted about its
potenti al Much I ike C.S.
of Christ in the Lion, Witch, and the Wardrobe: technol-
ogy, like the lion, is at the same time full of hope and
promise, while it inspires apprehension and fear

through its wild lack of predictability. Drawing on a
common term used to
technology itself may be the Avatar, not the user. As
such, | 6ve become mor e
an expression of the collective human experience is
moving from cult to congregation in status. The impli-
cation of technologyds i
facet of human experience is many layered. In fact,
recently the lines have been blurred to the point that we
may be forgetting what learning actually is and the part
technology plays.

Take gaming for example. A recent survey of educa-
tors from early childhood to higher ed. indicated that a
large majority believed students spend too much time
playing technology-based games. The same survey
indicated that only a slightly smaller percentage of edu-
cators indicated that they personally spent nearly an
equal amount of time
playing technology based
games. As a dedicated
gamer myself, | can con-

i.. . st udentfignthit\édgo games gnd o0 m

all of their incarnations
occupy a significant chap-
ter of my life experience.

If you think | speak of this
without shame or regretd
fooawdrent iyghg .
some of my more memo-
rable learning experi-
ences gained from gam-

ing:

these virtual experiences
at increased rates than
they do from traditional
means founded on
content

e Atthe age of 9, | learned what a London flat
was ; along with things
how to identify a coral from a king snake
(particularly relevant in Florida), and how the
English language can be traced back to Ger-
manic tribes. The game? Mystery Fun House.
Loaded on a Texas Instruments 99 from a cas-
sette tape drive. The entire game was text, no
graphics. My friends and | played it for hours.
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Terms:

Avatar: In Hindu philosophy, an avatar, ava-
tara or avataram (Sanskrit: avat OUr 4

most commonly refers to the incarnation (bodily
manifestation) of a higher being (deva), or the
Supreme Being (God) onto planet Earth.

SIMS: Short for simulated, metaverses over-
seen by Avatars.

upon education as one

e Bythe age of 19, | learned about the history of
technological advances throughout human his-
tory from pottery, the wheel, the alphabet and
more. More importantly, | learned that technol-
ogy doesndét al ways
ated machine such as a computer. The game?
Sid Meierds Civili

e Today, my 4-year-old daughter can tell you
what a Zepplin is and how it was used. Or if
youbdbd | ike, she can
see can harm her body, and where they come
from. These concepts came from watching
and participating in online immersion games
her mommy plays from time to time in the eve-
ning.

While an argument can be made that these are only
isolated bits of trivia that is often the outcome of any
time spent playing games, | argue that there is more
herd. éncidentadly, teete dave been studies that indi-
cate that students learn from these virtual experiences
at increased rates than they do from traditional means
founded on content focus only. The common denomi-
nator in the experiences | shared above is that all of the
games that delivered the learning were simulated in
nature.
|l ike a Pandorabés box,
Simulating experience is not new. As teachers, we
simulate outcomes during our planning. Astronauts,
pilots, and military planners simulate active conditions
that require detailed outcomes analysis in order to re-
duce cost (both financially and physically). Simulation,
role-playing, and the like are all examples of how the
(continued next page)
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(Games: from previous page ) Gaming via technology is yet another example of how
game industry has capitalized on something educators still technology impacts how we teach and learn. Is this tech-
struggle to embrace. Learning is more about prob- nological gambit worth the benefit relative to the risk? Us-
lem-solving, application, and creating new theories for at-  ing video games as a model for learning about learning
taining goals and achievement. Learning is less about isd in my opiniond undeniable. What other learning strat-
content delivery. egy do you know that requires the participant to interact,
apply strategy and skill to problem-solve, as well as main-
When | am charged with the hard sell of modifying a tains a high Il evel of engageme
course by employing a project based learning model, | use
the game industry as my example of success. Even Resources

games that seem to be mindless require the player to

challenge their problem solving ability in order to advance. Second Life: Your World, Your Imagination- http:/

While the solution may be to simply identify a pattern, the ~ secondlife.com/

problem still exists. Some games require a great deal

more. SKkill, strategy, external research, and more are all  Search Educause: Games & Gaming in Higher Ed. for

necessary to advance in the game. The fact that the gam- abstracts.

ing industry has grown into a $7 billion per year business,

speaks to its level of engagement. Simulation Nation and Let the Games Begin: Edutopia-
http://www.edutopia.org/magazine/edlarticle.php?

As with any other new learning theory, this one requires a  id=Art_1794&issue=mar_07

great deal of thought prior to employing it in a classroom.

Did you knoweé EENDERSON CoMMUNIIY COLLEGE

Blackboard resources are not just for students, and Bb courseware Student Success System
can benefit any employeed not just those in the classroom.. Any

HCC employee with a Bb log-in can access great information and Keatucky Community and Techrical Colege System: Higher Learsing Starts Here

tools aimed at increasing success. For example, Whether you are
inMid-Management , Facul ty orStuSent&dctess Systera c. KereoyoutmayHi@GE A calcula-
tor, learning styles inventory, and a Mid-Term Self Assessment worksheet, along with other valuable tools you may
use to promote students taking responsibility for their own success.

Student Learning Outcomes

As the institution moves collectively towards developing Student Learning
Outcomes, we have created an SLO resource web page. This page con-
tains up-to-date documents, models, and other resources relating to the
SLO process and supporting assessments. You can access this page at:
http://www.hencc.kctcs.edultitle3/Development/slo.asp

Bright Ideas

If you are looking for an innovative way to re-energize your instructional
practice, try the Professional Development webpage. there you will find
topics such as "7 Things You Must Know..." about emergent technolo-
gies, and general resources tied to professional development ses-
sions. You can access this page at:
http://wva.hencc.kctcs.edu/title3/develop_ment/ Onc_e there, locate the Celebrating Instructional Innovation
Professional Development menu on the right hand side of the browser
window.

For more information on these or other internet tools, please contact Learning Specialist Marc Baltzell at 831-9829.
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Fall 2007 Freshmen Offered Opportunity to Start Smart

By Rebecca Emerson, Advising Coach

Picture thisé

Youbre in the 2008 Summer
cheering, the sun is blazing, and you are on the starting
bl ocks waiting to run the

trained for this moment all your lifed endless hours in

the gym, countl ess
exerciseéyoubve done it
pay off.

Waiting, waiting, waiting, you breathlessly anticipate
the signal to take off. Only, your heart is pounding so
hard in your ears and beating so fiercely against your
chest that when the gun booms, all you can hear is
years of training boiling down into one final moment.

You blink, and in the next moment you look up to see
all the other competitors 80 strides ahead of you. Al-
though you leave your standing point with vigor, it is im-
possible to catch the herd. You not only failed to earn a
place on the podium, but then you disheartedly walk off
the track without even finishing the race. You started,
but you didndét start smart

The successful pursuit of higher education, for some, is
much like the hope of running in the Olympics is for
most of us desk jockeysd conceivably unattainable.
Without years of training, discipline and preparation,
prospective hopefully-some-day-college-grads end up

|l eaving coll ege, l' i ke the
shot, short of reaching their ultimate goal. Their distrac-

tions may include finances, transportation, lack of sup-
port, jobs, relationships, substance abuse, or other com-
mitments, just to name a few. Without thorough prepa-
ration and a clear sense of where they are going, many
c@iége stygents are destingd to getleft bedindeat the
starting blocks.

4 0 Witmtleatirentind, d feage lspent theYlasuséveral

months working with members of the Student Support

me et i n g s Sewices Advising Group asweliras thedTitleelll téam and
a | | sevemlrfagultynntemvbelis building a peogram tlrabgivas t

incoming HCC students the tools and assistance to have
a successful and powerful beginning to their pursuance
of higher education.

Summer Smart Start

For eight days this summer, selected faculty and stu-
dent affairs staff will mentor and guide 30 entering fresh-
men through a preparatory
Smart Start. o Smart Start
college success and given intensive, individualized in-
struction in their area of need for basic collegiate suc-

. cessd math, reading or English.

Participants are chosen based on their COMPASS
placement scores (see chart below, left), and students
testing into the top ranges of RDG 020, 030, ENC 091 or
MT 055 are given the opportunity to participate. In nor-
mal placement testing, the Testing Doris Cherry is given
a three-point discretionary window in which she is al-
lowead te prometé siudehts t thénext level & she deénes
appropriate. The idea behind the selected point ranges
is that students testing near the

Summer Smart Start COMPASS Criteria

top of their placement range are
likely to be successful in the sub-
sequent course if offered inten-

sive, focused intervention and
instruction. This instruction will

be offered by Lilia Joy (English),
Susie Thurman (reading) and

Cary Conley (math).

In addition to receiving instruc-
tion in one of these core areas,

Smart Start students will partici-

pate in seven 45-minute intro-to-
college sessions where they will

learn about HCC and making the

transition into higher education.
Session topics include time man-

agement, stress management,
establishing relationships with

Mandatory Summer Smart Start
Course me Notes
placement range admission range
RDG 010 Not included in
program
RDG 020 51—69 66-69
RDG 030 70—80 77—80
ENC 090 Not included in
program
ENG 091 38—69 61—69
MT 055 25—40 35—40 Pre-algebra
score
MT 065 Not included

your instructors and advisor,
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Afcoll ege speakodo, financi al
here on campus. Each Smart Start evening will wrap
up with students meeting and working in small groups
with a learning styles coach, who will help them under-
stand how to best develop their special abilities and
skills into strengths for success.

On the eighth and final evening of the summer por-
tion of Smart Start the students will retake part(s) of the
COMPASS exam. Those who participated in the math
instruction will retake that subject only; all others will
retake both the English and reading tests. Our goal is
that at least 30% of those participating in Smart Start
will test into the next higher course level than they were
placed through their original COMPASS exam.

Support Doesndt Stop

Knowing that the first four weeks of classes are the
most critical for successful completion of courses, sup-
port and intervention for Smart Start students will con-
tinue well into the fall semester. For eight weeks, these
students will meet in small groups at designated times
with a campus mentor. These mentors will work
through a common syllabus with the students, complet-
ing lessons that prompt students to identify and exam-
ine life goals, career goals, educational plans and per-
sonal values. In addition, the student will continue inte-
gration of learning styles into their coursework and will
begin implementing time management and stress man-
agement techniques previously presented during the
summer.

The whole of this programd the eight days in the
summer and the eight once-a-week meetings during
the semesterd will combine to make up a pilot section
of GE 100 and will earn
schedules. The cost of the program is equal to one
credit hour tuition and will be considered a regular fall
credit for all students who are eligible for financial aid.

Get Ready, Get Set,, Success!

The results expected for this pilot endeavor of Summer

Smart Start are:

1. Atleast 20 students will complete the Summer
Bridge program

2. 30% of the students who complete the Summer
Bridge program will test at least one level above
the level they were testing when they entered in the
subject they are concentrating on.

3. 50% of the students who complete the Summer
Bridge program will be retained through Fall 2009.

These measurements are typical of the success rates
throughout the country on similar programs. According
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hosted by Indiana University Purdue University Indian-
apolis (IUPUI), after one year of college, students who
participate in summer bridge programs such as this
typically have higher GPAs than non-participants and
are retained at a higher rate (see table, below). In ad-
dition, participants say |
improve their ability to:

e locate the appropriate campus resourcesd 93%
establish an effective study scheduled 64%
critically examine ideas and issuesd 65%
adjust to college lifed 93%
set priorities so | can accomplish what is most im-
portant to med 79%.

The results of HCC6s program
the beginning of the spring 2008 semester based on

items 1 and 2 above. At that point the Title Il Advisory

Group will determine if this is a program they would like

to pilot again at HCC or institutionalize for targeted

populations.

UPUI

Summer N Average Fall | Adjusted Fall
Bridge GPA GPA
Participants 153 2.87 2.75

Non- 1319 [2.45 2.46
Participants

Overall 1472 [2.49

one

Source: Building a Successful Summer Bridge Program, Gayle Williams, IUPUI

credit on the studentso f
One Last Picture

al |

The runner plants his feet firmly in the starting blocks,
eyes set on the goal, and despite the roaring crowds

and banners flapping in the Olympic breeze, is able to
drown out all noi se except
shot finishes echoing through the stadium, the runner is
already yards ahead of his peers. He planned, he
trained, he sought help when needed, and he is well on
his way to the goal for which he has strived toward for
years and yearsd success. As he rips through the fin-
ish line, he tears with him the ribbon indicating he has
reached his goal ahead of the pack. Printed on it are
the words, fAHigher Educat:i

t he

on S

As he takes his stand on the podium and his flag is
raised, he stands strong,
that he was well prepared and that he gave his very
best.

conf
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Developmental Education at HCCiWh at 6 s Wor ki ng?

By Kim Conley, Project Director

Dr. Hunter Boylan is a nationally recognized authority on developmental education. He is the director
of the National Center for Developmental Education and has written many articles and books on the
subject over the years. Many of the strategies and outcomes that were written into our Title 11l Grant
were based on his book What Works: A Guide to Research -Based Best Practices in Develop-
mental Education

Based on a cohort of 150 first-time degree-seeking freshmen from fall 2006, 73.3% needed remedia-
tion in either math, English, or reading. Thirty-two percent of those students needed remediation in
only one area, while 28% needed remediation in all three. This clearly shows how important devel-
opmental education is to the students we serve.

At least one of the grant objectives each year has dealt with making changes to the methods, deliv-
ery, procedures and processes that we use to promote the success of students who require remedia-
tion and are at risk of not succeeding in college. We all agree that the only way these students can
succeed in college level courses and persist to graduation is through successful remediation. We
have spent a large part of the last three years discussing and debating
what will work for our students. After three years the one thing we know
for sure is that there is no single definitive solution to this problem. The
only way we will find what works for us is to try different approaches and
ideas i even if we think we have tried it all before. While there is the
possibility of failure when we implement change, there is the certainty
Al f you al waWeswil fbtexperience success without change. Or, as that old ad-
what youdbve agewasywysgdomlef, you al ways do what youb
youobl |l al wawkatgeytouwlvat al ways gotteno.
youbve al ways gotten. o
Objective 2 in Year 3 says By the end of Year 3, the degree to which
the College meets fiBest Practiceso in
grams will increase to at least 3.0 in at least 18 of the 27 categories
where the College was failing or only minimally meeting those standards
in2004.0 The best practices reported as ei
meto in 2004 by the Leadership Team a
closely involved in developmental education are highlighted in the table below. As you review the
list try and think about the changes we have made over the last three years and what changes we
still need to make to find AWhat Workso at Henders

Rating scale for Best Practices table on following page:

1=Not Met 2= Minimally Met 3 =Somewhat Met 4 =Well Met 5 = Fully Met

e

m Page 6
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Best Practices Checklist (from Boylan’s What Wor
Criterion Score
Organization and We have a centralized developmental education program. 1.3
Administration We have a highly coordinated developmental education program. 1.8
Expectations for developmental education are well-managed. 2.2
There is collaboration between developmental education and other campus units. 1.8
Developmental program has clearly defined statement of philosophy, mission, goals. 1.5
Developmental education is an institutional priority. 2.8
The institution provides comprehensive services in support of developmental education. 1.5
Grant funds are used to support innovation in developmental education. 1.3
Developmental education is integrated with campus outreach services in community. 1.3
Program Assessment is mandatory for all entering students. 4.7
Components Placement in courses is mandatory based on assessment. 4.8
Systematic plan for the evaluation of developmental education courses and services. 1.8
Formative evaluation used by dev.educators to refine, improve courses and services. 2.2
Professional development for developmental educators is consistently supported. 2.7
Tutoring is provided to developmental students in all basic skills subjects. 32
Tutors working with developmental students are required to participate in training. 1.8
Developmental educators are regularly involved in their professional associations. 2.2
Adjunct faculty are treated as an important resource for developmental education. 2.7
Student performance is systematically monitored by faculty and advisers. 2.5
Classrooms and laboratories are well integrated. 2
Instructional Learning communities are provided for developmental students. 1
Practices A wide variety of different instructional methods are used in developmental courses. 2.5
Students are tested at least 10 times a semester in developmental courses. 1.3
Technology is used primarily as a supplement for instruction in developmental courses. 2.7
Feedback is frequently provided on a regular basis in developmental courses. 3.5
Mastery learning is a common characteristic of developmental courses. 1.7
Systematic efforts made to link content of dev. ed courses to the rest of the curriculum. 2.5
Instructional strategies are systematically shared among developmental instructors.. 1.3
Critical thinking is taught in all developmental courses. 2.5
Learning strategies are either embedded in developmental courses or taught separately 3
All developmental instructors regularly use active learning techniques in their courses. 23
All developmental instructors regularly utilize Classroom Assessment Techniques 1.2

m Page 7
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Constructing Learning Objectives for Academic Advising

When advising units adopt a learning-centered ad-
vising philosophy it is extremely helpful to construct
specific learning objectives (goals) for advising. The
advisors need to know what they are teaching through
their interaction with their advisees, and the students
need to know what they are supposed to learn through
their interaction with an academic advisor.

Defining learning objectives

Learning objectives answer the question: what
should students learn through academic advising?
Specifically, what should advisees learn to do as a re-
sult of academic advising; what information should
they be able to articulate and what skills should they
be able to demonstrate? Learning objectives are not
the same as a list of advisor/advisee responsibilities.
Outlines of advisor/advisee responsibilities are often
an important part of clarifying expectations and some-
times have learning objectives embedded in them.
However, they are focused on behavior that makes
learning possible e.g., attendance at group meetings
and prompt communication. Learning objectives are
focused on clarifying the intended learning outcomes
rather than the behavior that will make those outcomes
more likely.

The purpose of advising learning objectives

It has long been known that developing learning ob-
jectives helps classroom instructors achieve better
clarity about what they want to accomplish in their
classes, and greater clarity about what techniques they
need to use to achieve those goals. Specific learning
objectives also help students achieve those learning
objectives more easily because they know, from the
beginning, the goals of the course. Learning objectives
give students a way to think about and talk about what
they are learning. In addition, specific learning objec-
tives make it possible to more reasonably assess how
well the process of teaching and learning is progress-
ing.
In this case, what is true for the classroom instruc-
tor is also true for the academic advisor. The process
of constructing learning objectives helps advisors focus
on the question of what students should learn through
academic advising and how they are going to teach it.
The use of well-designed learning objectives can help
to focus advising sessions and shape advising strate-
gies, as well as help students become more active and
self-directed learners in the advising process. In addi-
tion, constructing learning objectives can assist in cre-
ating a method of assessing the effectiveness of advis-

m Page 8

ing practices through clear and attainable goals for
advising outcomes.

The content of advising learning objectives

Learning objectives are generally constructed
around three major areas: information, skills, and cog-
nitive development.

What information should the student learn through
academic advising? What specific terms, rules, proce-
dures, and systems will be taught that the student
should be able to clearly state? This information might
include the basic requirements of the college and de-
partment, how to register for courses, and where to
find details and information about options and excep-
tions.

What skills should the student learn through aca-
demic advising? What tasks, skills or competencies
should he or she be able to demonstrate? These skills
might include various kinds of academic planning,
communication, technical, and study skills. For exam-
ple, the student should learn to build an academic
schedule that fulfills necessary requirements while it
also keeps open options and/or develops special inter-
ests.

What cognitive or developmental changes should
the student be able to demonstrate due to academic
advising? How should the
changed? This might incl
articulate the purpose of the requirements and curricu-
lum as well as the advi
own academic path within the structure supplied by the
college or university. It might also include evidence
that the student can intentionally discover and plan for
lifelong intellectual interests.
Learning objectives that
the studentsd needs

Learning objectives need to be tailored to fit the
needs of the university, college, or departmental envi-
ronment in which students function. They also must be
shaped to fit the academic advising model in use and,
of course, they must be tailored to the needs of the
students being advised.

Mission statements are extremely useful in con-
structing learning objectives. Reviewing the university,
college, and/or departmental mission statement, as
well as the advising unit
helps direct focus on what is being taught and helps
identify which skills are being taught in the context of
advising. For example, teaching students how to re-
search majors and to recognize their academic skills

St
ude
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and interests is a step toward teaching them to be self
-directed learners, a common goal at many colleges
and universities.

The academic advisors themselves are the experts
on what learning objectives are most important to their
own students, many of whom have special tasks they
must master. For example, first generation students
may need more instruction about the curriculum and
the opportunities found at an institution. Learning ob-
jectives chosen by academic advisors will vary de-
pending on the needs of the student population.

Often writing an academic advising syllabus is done
in tandem with constructing learning objectives, but,
even if a formal syllabus is not created, most units
have an implied syllabus that can be used to help gen-
erate specific learning objectives. At certain times of
the academic year, advisors are engaged in different
kinds of teaching tasks. At different times of the year,
advisors teach different skills. Identifying the informa-
tion and skills being taught at each point in the proc-
ess is a vital step in constructing learning objectives
that fit the studentséo

Some practical considerations in constructing
and using learning objectives

In addition to creating the learning objectives them-
selves, several other practical considerations are im-
portant. Advisors should decide on the order of the
learning objectives, how they will be taught, how they
will be used in various kinds of advising situations, and
how progress towards them will be evaluated. Below
are a few suggestions:

o Keep the learning objectives reasonable in
number. Too many learning objectives will feel
overwhelming both to the advisors and to the

needs

worl d citi donot
tive.

e Try to have several concrete teaching strategies
for each objective. For example, students might
learn about the department requirements
through your email communication with them
over the summer, through a handout you review
with them in a one-on-one meeting early in the
semester, and through the completion of a form
they hand in to you before registration.

e Itds wuseful for the
ginning what the academic advising learning
objectives are and how their advising experi-
ence will be different from what they experi-
enced in high school. Therefore, distributing
and discussing advising learning objectives in
orientation sessions and/or through early com-
munications with students is extremely helpful.

e Students also find it helpful if advisors return to

the learning objectives at various points in the
semester, discussing them in one-on-one meet-

-ings as well as in group meetings and commu-

nications. This assists students in judging their
progress towards meeting those objectives and
in understanding how the advisors will assist
them in achieving those learning goals.

e Because advisors and students should assess
progress toward learning goals, make certain
learning goals are stated in such a way that the
achievement of the goal is easily demonstrated.
For example if one of the learning objectives is
ABy midterm of their f
should be able to use-
based communication system to stay informed
of academic deadlines/opportunities and com-
municate with advisors and other faculty mem-

zens,

students. bers,o it is reasonabl
e List the learning objectives sequentially, in stu- means of determining t
dentsdé nor mal devel opment ajhthepedatedse r n . For exam-

ple, list those learning objectives that pertain to
achieving basic academic competence before
focusing on long-range planning.

e Academic advisors can use learning objectives
to help plan teaching strategies, focused indi-
vidual and group communications, and meet-
ings. Discussion of learning objectives in advi-
sor staff meetings can also help advising units
become more forward-looking in their work with
the students.

¢ Include only those learning goals that the advi-
sors can reasonably teach. If you have no
strategies for teaching advisees to be better

m Page 9

e Learning objectives should be dynamic. They
should be flexible and change with the changing
character of the student body, faculty, and insti-
tution. Plan on reviewing and rewriting them
with some regularity.

Article by Holly Martin, Assistant Dean and Academic
Advisor, University of Notre Dame. Originally distrib-
uted by National Academic Advising Association and
found at http://www.nacada.ksu.edu/Clearinghouse/
Advisinglssues/Learning-outcomes.htm on April 20,
2007. Adapted for use in this publication.
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Mapping for Successful Outcomes

By Marcus Baltzell, Learning Specialist

My daughter and | like to play a game when | help
her with her household chores. At four years old,
she understands that she has chores, and | think
she comprehends that by completing her chores
our quality of life is |
expect her to verbalize this understanding quite as
clearly as | have. The game we play requires that
we document using iconic magnets, what each
chore is, what it takes to complete the chore, and
how we can prove that the chore is completed. In
addition, we agree upon what type of benefit she
can achieve by successfully completing the chore.
Sometimes the benefit is extrinsic and concrete
like a shiny quarter for her piggy bank, and some-
times the benefit is intrinsic and abstract like feel-
ing free to participate in leisure activities. The ab-
stractions take a while for me to sell, and usually
require some role playing follow-up. Kicking back
on the couch side-by-side, sipping lemonade
through a princess cup while watching Higgly
Town Heroes usually does the trick (I know con-
crete abstraction, what
For Lindsay, this type of mapped learning is ex-
tremely effective. But for daddy, it is even more
SO.

In order for me to have the discipline to stick to my
instructional objectives at home with my children, |
have to map them out. Without this guide, | have

a tendency to stray from the objective during mo-
ments of inspiration, distraction, or fatigue. By
mapping out what | want to accomplish with my
children based upon specific behavioral goals, |
can eval uat e -domgitr(wehichH|dave o
a tendency to do) and wh
tant issues. Admittedly, most of the time | neglect
the mapping altogether; who has the time? Well,
recently | 6ve | earned t
save avoiding the frustration of dealing with un-
foreseen circumstances means that | am able to
accomplish my goals more quickly. In addition,
my children learn what we value and can make
concrete connections between their behaviors and
our expectations as a family.

(0]

Okay, the Cosby family moment has ended. Now
comes the Rosanne Connor family moment. The
reality is that unforeseen instructional circum-
stances are the norm. Usually, the main hurdle
arises when my 6curricul
with that of my departmental peer. Because my
mpteacher éiab specifiOmethads and goas of herw o U
own, there are times when we disagree with the
content objective, the process skills and strate-
gies, or the as-
sessment of
learning. This is
where mapping
comes to the res-
cue yet again. By
identifying individ-
ual gaps in in-
struction, together
we can identify
where we may
provide strengths
for each other. In
addition, we find
canmonlgaps el | you, sheds f
that we know exist and need to be addressed.
Case in point: parents should not delude them-
selves into thinking that Capri Sun is any less
har mf ul to a chil doés

ABy i1 denti fyli
gaps in instruction,
together we can identify
where we may provide

strengths for

ou

t eet

|l 6ve used this (hopefull
tive to illustrate the benefit of curriculum mapping.

I know that this process is one that all teachers
undertake for a variety of purposes and that it is
nothing new to any of you readers. However, |
would challenge the fact that curriculum mapping

Vs elane formally on a regular basis (at least annu-
ally)eand tiéamit inalueles Icress-articulagion bemp o r -
tween instructors and departments. Time and
again, in regard to SLOs
Sinda &lreadyt eRist. Identifiyirey.them andh pecingi m e
them together in such a way that they document
what students can actually do at the end of an
instructional cycle is the key. Curriculum maps
can be an invaluable tool for drafting SLOs and
their accompanying assessment instruments and
rubrics.

y
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Professor ds

By Maura Corley, Professor of Mathematics

Lisa Jackson, Reza Mihankhah, Lilia Joy and | all
attended the first session of the Savvy Cyber Professor
professional development project on Saturday, October
21, 2006 in Charlotte, NC. This was in conjunction with
a grant awarded to Henderson Community College
(HCC) last spring to join the Pathways Project, Prepar-
ing Tomorrowbs Teachers t
program. Dr. David Brauer is the liaison official for this
project for HCC.

During the period from Sunday, October 22 through
Tuesday noon, October 24 | attended various sessions
and exhibitions at the Conference on Information Tech-
nology (CIT). The sessions were also identified by a
track number, where the tracks from one to seven dis-
tinguished the broad category for the session topic.
The categories | chose sessions from were from Tracks
1, 2 and 7: Emerging and Future Educational Technol-
ogy; Teaching and Learning; and Math, Science, Allied
Health, and Vocational Education, respectively.

My favorite session on Sunday of the four | attended
that day was a Track 2 fo
ments in Student Success
was given by a Hillsborough Community College (FL)
teacher, Brooke Quinlan, who used MathXL software
with good results in a pr
homework. The background motivation for this teacher
to use the software was that their prealgebra classes
were cut from five one-hour meetings per week to four,
and the teacher was attempting to compensate for the
lost contact time with the students. Since Mary Jobe
and | have used MathXL in similar courses, these re-
sults and how they were obtained were very interesting.

On Monday of the seven sessions | attended my
favorite was a Track 1
Free, Easy, and Useful Web Applications in 60 Min-
utes. o The
of Technology and the Virtual Campus at Lake Superior
College in Minnesota, and he was really knowledge-
able, but down-to-earth, funny and generally impres-
sive. The web site for accessing the handout provided
which lists more than six useful web sites is http://
www.zohowriter.com/public/barrydahl/CIT2006-Web-
2.01. One can spend a couple of days or more just
exploring these sites if only there were sufficient time.

Also on Monday Lilia Joy and | visited the Exhibition
Hall and browsed through many of the vendor and col-
lege sites there. There were so many it would be diffi-
cult to mention them all. But KCTCS had one site with
many handouts, one of which described the KITCenter
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for Virtual Workshops. Its site is www.KITCenter.org

and is worth examining. We picked up lots of little
igoodieso the exhibitors-were
yos, balls, rulers, key chains, post-it tabs, bags, bro-
chures, candy and the like. It was fun and interesting
too.

One exhibition site sponsored by the League for
Innovation in the Community College gave tickets to 3D
HaoPmwjeclioa (3DH) Demongtratiorfs Ehat 8vgre sched-
uled at various times Sunday through Tuesday. Many
people were talking about this and it was very appeal-
ing, but my schedule did not seem to allow for it. It
woul d appeal to ATrekkieso or
cause it demonstrated how to
ting with a virtual one, for instance allowing for a 3D
holographic image of a person at one site to appear, in
3D, as if he is at another site, or allowing a viewer in a
hol osuite to fiexperiencedo
on Mars or just about anywhere that has been photo-
graphed or imagined. It is a little spooky, but it is on its
way to the classroom.

On Tuesday one Track 2 forum | attended called

bei

ramphahcecngdiShueddenmprLeaeni ng U
U sided aycouple of web sitesHmtmaybe appealing td t

business or economics students: http://
www.bricksorclicks.com/MoreAbout.htm, which allows a

results of various policies implemented, and http://
connection.cwru.edu/mbac424/breakeven/
BreakEven.html, whi ch i ncorporates a
Calculatoro to all ow-eenudent s
analyses under varying circumstances. It was easy to
see how students may like to use these sites.

The other session of the two | attended on Tuesday
was a Track 2 round tabl e

di s

for RmsedaWehbh, 2 E@pWhi ehwiendAppSi xa

sented by a professor of geospatial applications at

pr es e nfresidentw a onmBnanity Opllede aftBaltimory Coangy. It was about

projects he uses to pwoddvi de s
opportunities to develop and implement focused scien-
tific projectso that also
Overall the conference was very informative, highly
entertaining and a bit overwhelming. But the experi-
ence was valuable and it was gratifying to talk with
other community college instructors, mathematics and
others, to share our experiences and to compare our
methods. My only regret concerning the conference is
not having time to do much sight-seeing about town or
any big-time shopping (Ha-just kidding). Charlotte is a
beautiful, old city and the conference was a good one.

me e
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A Look Into Our Future (continued from page one)

Year 4 also emphasizes our use of the Early Alert system.
You know this as the Advising Panel and I know that
many of you have utilized it in the past year. We will be
providing additional training on this system as well as
introducing you to the Early Alert component. With this
component you will be able to click on a button and gen-
erate a report on a student in your course at any time.

That report will go to Rebecca Emerson and the student’s
advisor and an intervention will be made immediately.
This means you don’t have to wait until midterm to report
that a student isn’t doing well. It also means we can help
students earlier in the semester so they can do something
about the problem before it becomes insurmountable.
This should help us increase our retention rates as well as
improve student success.

The final objective for Year 4 is to improve the grades of
those students who complete modified English 101 and
College Algebra courses. Those course modifications
were researched and created this spring and will be imple-
mented for the first time in fall 2007.

I find it very hard to believe that Year 4 is so close. The
end of the grant is in sight (even without the crystal ball)
and we still have quite a bit to accomplish. The future is
in your hands, not just mine, Rebecca’s or Marc’s. The
changes that must take place to accomplish the objectives

Year 4: October 2007 —
September 2008

Objective

By mid Year 4, the percent of faculty integrating alter-
native teaching strategies that address the learning
styles of the at-risk student will increase from approxi-
mately 25% in the baseline year (2004) to 60%

By the end of Year 4, faculty/staff satisfaction with and
use of the early alert system and central information
system, will increase by at least 50% over satisfaction/
use in Year 1

By the end of Year 4, the percent of students enrolled
in the modified College Algebra and College English
courses who earn a B or above will exceed the percent
in the control group who earned a B or above in non-
modified courses the previous year by 10%

in Years 4 and 5 and help our students to succeed are
changes that must take place in the classrooms and offices
on campus. These are changes we have been talking
about for many years, now it is time to put them into ac-
tion. What can you do to increase student success at
HCC? Look into your own crystal ball and see if you can
predict the changes you will be making in the next year.
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